BEST WORKING CONDITIONS

Using Best Working Conditions stimulates group members fo think about the group
and their own roles and behaviors in i, In essence, Best Working Conditions is a
group contract insofar as it covers some of the general rules of operation and
presumes specific expectations for aff group members and the leaders. |

g OUTCOMES —
- We will do our best work here,
We will support each others’ work. §
We will get our individual needs met. §

[ DIRECTIGN5>

THINK = Inorder to do your best work here, what

3 or 4 individual needs do you have?
{ex: one person talking at ¢ time)

PAIR ~2 Talk fo the person next to you about your needs;
Mﬂ keep, add to, or edit your list. Q
SHARE ~—7 Round robin: share your individual heeds. ﬁﬁ o

CREATE —2a list for the working group on a chart, paper or tent.

% ﬁ &* ﬁ“
Process how you are working together: @ 1 wllll g

) deplorable room for unbelievable/
improvement  wonderful

7 FROM TIME TO TIME...

Developed by Dick Babb. Adapted by Kathryn Markovchick & Corda Ladd Kinzie - www mainesupporinetwork.org
RAQ Documents\handeuts\Handout - best working conditions directions.doc
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What Is Asperger Syndrome?

By Barbara L. Kirby
Founder of the OASIS Web site (www.aspergersyndrome.ord) ‘ '
Co-author of THE OASIS GUIDE TO ASPERGER SYNDROME (Crown, 2001, Revised 2005)

~ Asperger Syndrome or (Asperger's Disorder) is a neurobiological disorder named for a Viennese
physician, Hans Asperger, who in 1944 published a paper which described a pattern of behaviors in
several young boys who had normal intélligence and language development, but who also exhibited
autistic-ike behaviors and marked deficiencies in social and communication skills. In spite of the
publication of his paper in the 1940's, it wasn't until 1994 that Asperger Syndrome was added to the DSM
iV and only in the past few years has AS been recognized by professionals and parents.

Individuals with AS can exhibit a variety of characteristics and the disorder can range from mild to severe.
Persons with AS show marked deficiencies in social skills, have difficulties with transitions or changes
and prefer sameness. They often have obsessive routines and may be preoccupied with a particular
subject of interest. They have a great deal of difficulty reading nonverbal cues (body language) and very
often the individual with AS has difficulty determining proper body space. Often overly sensitive fo
sounds, tastes, smells, and sights, the parson with AS may prefer soft clothing, certain foods, and be
bothered by sounds or lights no one else seems to hear or see. It's important to remember that the
person with AS perceives the world very differently. Therefore, many behaviors that seem odd or unusual

are due to those neurologica! differences and not the result of intentional rudeness or bad behavior, and
most certainly not the result of “improper parenting”.

By definition, those with AS have a normal IQ and many individuals (although not all), exhibit exceptional
skill or talent in a specific area. Because of their high degree of functionality and their naiveté, those with
AS are often viewed as eccentric or odd and can easily become victims of teasing and bullying. While
language development seems, on the surface, normal, individuals with AS often have deficits in
pragmatics and prosody. Vocabularies may be extraordinarily rich and some children sound like "littie

professors.” However, persons with AS can be extremely fiteral and have difficulty using language in a
social context.

At this time there is a great deal of debate as o exactly where AS fits. It is presently described as an
autism spectrum disorder and Uta Frith, in her book AUTISM AND ASPERGER'S SYNDROME,
described AS individuals as "having a dash of Autism”. Some professionals feel that AS is the same as
High Functioning Autism, while others feel that it is better described as a Nonverbal Learning Disability.
AS shares many of the characteristics of PDD-NOS (Pervasive Developmental Disorder; Not otherwise
specified), HFA, and NLD and because it was virtually unknown uniil a few years ago, many individuals
oither received an incorrect diagnosis or remained undiagnosed. For example, it is not at all uncommon
for a child who was initially diagnosed with ADD or ADHD be re-diagnosed with AS. in addition, some
individuals who were originally diagnosed with HFA or PDD-NOS are now being given the AS diagnosis
and many individuals have a dual diagnosis of Asperger Syndrome and High Functioning Autism.



A More Down-to-Earth Description
by Lois Freisleben-Cook

| saw that someone posted the DSM IV criteria for Asperger's but | thought it might be good to
provide a more down to earth description. Asperger's Syndrome is a term used when a child or
adult has some features of autism but may not have the fuli blown clinical picture. There is some
disagreement about where it fits in the PDD spectrum. A few people with Asperger's syndrome
are very successful and until recently were not diagnosed with anything but were seen as brilliant,
scoentric, absent minded, socially inept, and a little awkward physically.

Although the criteria state no significant delay in the development of language milestones, what
you might see is a "different” way of using language. A child may have a wonderful vocabulary
and even demonstrate hyperiexia but not truly understand the nuances of language and have
difficulty with language pragmatics. Social pragmatics also tend be weak, leading the person to
appear to be walking to the beat of a "different drum®”. Motor dyspraxia can be reflected in a
tendency to be clumsy. :

in social interaction, many people with Asperger's syndrome demonstrate gaze avoidance and
may actually turn away at the same moment as greeting another. The children | have known do
desire interaction with others but have trouble knowing how to make it work. They are, however,
able to learn social skills much like you or { would learn to play the piano.

There is a general impression that Asperger's syndrome carries with it superior intefligence and a
tendency to become very interested in and preoccupied with a particular subject. Often this
preoccupation leads to a specific career at which the adult is very successful. At younger ages,
one might see the child being a bit more rigid and apprehensive about changes or about adhering
io routines. This can lead to a consideration of OCD but it is not the same phenomenon

Many of the weaknesses can be remediated with specific types of therapy aimed af teaching
social and pragmatic skills. Anxiety leading to significant rigidity can be also treated medically.
Although it Is harder, adults with Asperger's can have relationships, families, happy and
productive lives.



Diagnostic and Statistical Manual of Mental Disorders {DSM IV} Description {p77)

A description provided by Lois Freisleben-Cook

[r— e e e ke -

Diagnostic Criteria For 299.80 Asperger's Disorder

A. Qualitative impairment in social interaction, as manifested by at least two of the following:

1. marked impairments in the use of multiple nonverbal behaviors such as eye-to-eye gaze, facial
expression, body postures, and gestures to regulate social interaction

2. failure to develop peer relationships appropriate to developmental fevel '

3. a lack of spontaneous seeking to share enjoyment, interests, or achievements with other people
(e.g. by a lack of showing, bringing, or pointing out objects of interest to other people)

4. lack of social or emotional reciprocity .

B. Restricted repetitive and stereotyped patterns of behavior, interests, and activities, as manifested by at
jeast one of the following:

1. encompassing preoccupation with one or more stereotyped and restricted patterns of interest that
is abnormal either in intensity or focus
2. apparently inflexible adherence to specific, nonfunctional routines or rituals

3. stereotyped and repetitive motor mannerisms (e.g., hand or finger flapping or twisting, or complex
whole-body movements}

4. persistent preoccupation with parts of objects

C. The disturbanée causes clinically significant impairment in social, occupational, or other important
areas of functioning

D. There is no clinically significant general delay in language (e.g., single words used by age 2 years,
communicative phrases used by age 3 years)

E. There Is no clinically significant delay in cognitive development or in the deveiopment of
age-appropriate self-help skills, adapiive behavior (other than social interaction), and curiosity about the
environment in childhood

F. Criteria are not met for another specific Pervasive Developmental Disorder or Schizophrenia



Barriers to success

Impairments in Social Interaction

Language use/Comprehension of Language

Impairments in Communication
Poor comprehension
Communicative content
Lack of communication for conventional purposes
Cognitive Inflexibility
Sensory Issues
Emotional Regulation
Attention
Motivation
Organizational Problems

Gross/Fine Motor Skills

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - teamwork®mainesupportnetwork.org



Reducing Stress & Anxiety

e Teach Routines

o School Routines
o Routines for each class/each teacher

o  Prepare for Changes in Routine

o Assemblies/Guest Speakers
o Fire drills

o Seating changes

o Substitute teachers

o Field trips

Increase Predictability: Priming

e  Anintervention that previews activities with which
the student is likely to have difficulties
o Conducted prior to an activity using actual
materials

o To create predictability

o Not instruction

Created by Adreon & Gerhardt, 2005 3
Modified and Distributed by Therese Bernier Burns - teamwork@mainesupporinetwork.org




Home Base

]

Supportive, not punitive
o  Scheduled after stress full subjects or
environments
o  May be used to start and/or end day
s  Allowed as ﬁeeded
e  Addresses sensory needs
Home Base at the Beginning of the Day
¢  Preview the schedule
e  Overview any changes in the routine
*  Priming for activities
o Allow fime for transition from bus to school

o  Ensure that materials are organized

Support social skills instruction

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns ~ teamwork@mainesupportnetwork.org




Home Base as Needed

e  Occurs at first signs of student stress

»  May include antiseptic bouncing

»  Does not require student o ask for home base
o  Often prompted by teacher/Para

o  Work goes with student

o  Reinforcement for “going” and "returning"

Home Base at the End of the Day

»  Have students work on homework for the final part
of the day in a quiet area

»  Assist student in gathering all unfinished
assignments, books, and supplies together in
backpack

s Structure homework to promote on-task behavior
and break down large projects into smaller

manageable pieces

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - teamwork®mainesupportretwork erg




Safe Person/Team of Support Personnel

e Interpretf social situations
e  Teach social skills

» Listen/empathize

Created by Adreon & Gerhardt, 2005
Medified and Distributed by Therese Bernier Burns ~ Teamwork®mainesupportnetwork.org




Transitions
s Home to bus
e  Bus to school drop-off area
¢  School drop-off area to locker
e Locker to class
e C(lass to first assignment
»  Getting materials to organizing materials
e  Organizing materials to using materials
Transitions
»  Using materials fo clean up materials
s  Between assignments
e  Between groupings (individual to peer groups)
o  Between activity levels (seated to movement
activity)
»  (Class to lunch
Transitions
e Lunch fo class |
e  Class to music
¢ Wating
. Endingtheday

Teaching routines is as important as teaching academic or pre-academic
content

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - teamwork®mainesupporinetworkorg




e  What is the noise level?

Bus Routines

® What are the bus driver's rules and mannerisms?

e Do bullies ride the bus?

e How long is the bus ride?

o Do potential peer buddies ride the bus?

Bus Routines

¢« Ispreferential seating needed?

® Does the student know the bus driver's rules?

® Does the student have the social skills o talk with

~other kids while waiting for and riding the bus?

Bus Routines

o  Where does the student get assistance if bullied or

if he does not know what to do?

e  Does the bus driver know about AS and the

student’s needs?

o TIs another adult needed on the bus? What would

that other adult do?

You need to Weigh

What are the advantages of the
student riding the bus?

What are the disadvantages of the
student riding the bus?

Created by Adreon & Gerhardt, 2005

Modified and Distributed by Therese Bernier Burns - teamwork®mainesupportnetwork org



Physical Education

e  Locker Room

»  Changing for PE

¢  Team sports vs. individual sports

e Less Structure

e  Motor and coordination

e  Consider jobs such as Score Keepers, equipment
managers, etc.

e  Adaptive P.E./On-line P.E.

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - feamwork@mainesupportnetwork.org




Lunch

Time Limits
Location
Sensory issues

Social demands

Lunch
»  Determine sensory and social demands
e  Consider
o Early or late arrival
o Alfernate location with peers
o Longer or shorter lunch period

o Seating arrangements

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - feamwork@mainesupportnetwork org
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Changing Classes

Because of chaos, rush, and crowds early or late release
with a peer may help!

Schedule for going to locker

Larger locker

Reconsider the combination lock

Created by Adreon & Gerhardt, 2005 11
Modified and Distributed by Therese Bernier Burns - teamwork@mainesupportnetwork org



Before and After School

e Late drop-off to go directly fo class

e  Early drop-off with permission to go fo classroom
early

o  Preferential seating near a teacher in the gathering
area

e  Assigned activities to complete

® Conversation starter cards

Academic Modifications
e  Highlighted texts/study guides
o  Model of assignments spelled out
¢  Teach strategies for éréaﬁng or asking for
modifications

e  Reduce number of problems

Created by Adrecn & Gerhardt, 2005 12
Modified anrd Distributed by Therese Bernier Burns - teamwork@mainesupportretwark.org



Assignment Modifications

o  Provide extra time

o  Provide quiet time or home base for completion

s  Assign long-term projects in small, well-defined
segments

o  Incorporate student interests
Whriting Modifications

»  Assess handwriting
o Consider laptop, palm pilot with keyboard
o Teach keyboarding

o Limit requirements to write

o Eliminate copying (provide student with written

materials)
o  Assess writing composition skilis
o Use graphic organizers to teach different

Types of writing

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - Jeamwork@mainesupportneiwork.org
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Visual Supports
e  Not readily noticeable

e  Easily accessible

Class routines
Map of school
Books needed

Home base card

Preferential Seating
o  Seated two-deep with compliant peers
e  Away from high traffic areas
o Pencil sharpener
o Waste basket
o Teacher's desk

o Windows

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - teamwork@mainesupportretwork.org

14




Organizational Supports

e  These skills must be methodically taught
o To do list
o Materials list
o System for backpack, locker, & home
o  Prompting and assistance are essential
o First period
o Each class as assignments are given or o be

handed in

Graphic Organizers

Created by teachers or support personnel prior to or
during lecture
Visually organizes information

Highlight important information

Created by Adreon & Gerhardt, 2008
Modified and Distributed by Therese Bernier Burns - teamwork@mainesupporinetwork org

15



Story Analysis for Events

Title

TURNING

POINT

Mofivation

Feelings Motivation Feelings

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns ~ teamwork@mainesupporinetwork.org
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Homework

»  Most common problems:

O

O

The student did an write down the homework
The student wrote down only part of the
assignment |

The student does not remember the de‘rdils
about the assignmem‘é that were given verbally
in class

The materials for the assignment did not come

home

Created by Adreon & Gerhardt, 2005 17
Modified and Distributed by Therese Bernier Burns - feamwork@mainesupportnetwork.org



Homework Supports

e  Help student learn to write down assignments or
provide in written format for the student

o  Provide fime during the school day for completion of
homework assignments

»  Reduce the number and/or length of homework
assignments

o  Rethink the need for homework

e  Emphasize priming of new skills rather than practice

of already learn skills

Created by Adreon & Gerhardt, 2005 18
Medified and Distributed by Therese Bernier Burns - teamwork@mainesupporinetwork org




Structuring Team Activities

e  Choose peers willing to interact
¢«  Consider who the individual with AS likes
o  Setatime limit for interaction
e  Instruct student beforehand on roles and

appropriate social behavior

Our Roles As "Advocates”

1. Providing respectful accommodations and
compromise when necessary and appropriate

2. Understanding that, at times, "no" is the correct
response and explaining why

3. Reinforcing the process even when it is not

successful

Created by Adreon & Gerhardt, 2005
Modified and Distributed by Therese Bernier Burns - teamwork®mainesupportnetwark.org
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Transition Checklist: Creating a Successful Middle and High Scheol Experience for Youth
with Asperger Syndrome (by ﬁreﬁda Myles and Diane Adreon)
PREPLANNING
Cogducting or Reviewing Assessiments
S - Ensure that -ali staff who will be working with the youth understand the student’s strengths
“ and concerns,

Choosing Next Environment

a "Visit _di_ffcféﬁt types of programs, or programs at different schools, to determine appropriate

 placement options.




Q Inelude all teaehers counsalors, adrmmsu'ators, ofﬁce staff, cafetena workers seeunty,
ete., who w1H have contact w1th the student ‘ '
a _Provade tralmng on how to xmp}.ement the su'ategxes determmed during the transmon
- planning meetmg and/or mcluded in the student s IEP or 504 Plan. All teachers, counselors y
atid administrators in contact w1th the student should be present
Thls trmnmg sessxon should melude mfonna’mon on: _
O The spemfie step—by step procedure the student ean use o seek out the safe person and
) get to hoie -base Ny S
Q. The procedure to be foilowed for behavioral problems :

D _ 'I‘he procedure for ensunng that homework asszgnments are recorded and that requxred

R i Howm Jmplement al] aeadenuc modlﬁcatlons aceommodahons and supports

Any other needs or 135ues tha reqmre d1scussxon




© Obtain information about school routines and rules (i.e., lunch, rules about going to
bathroom, before/after school, txanspbrta’tioﬁ).

3 Practice routines such as finding homeroom from the bus stop, opening the locker, going
thro'ﬁgh the cafeteria line, efc.

{3 Provide instruction on the procedure for seeking out the safe person and home base.

1 Practice usé of transition to home base through role-play.

ACADEMIC MODIFICATIONS

a Détennin'e whether priming will help meet the student’s need for ‘predictabilify

o Anaiyze student needs and classroom dernands to deterrrune wluch classes will require
pnmmg '

a Icienufy who will pnme

D ‘Des:gnata whether pri ngwﬂl use actu" of, s1m11ar matena!s

, ;Efl Alluw c"mid to use outhnmg software




Graphic- Orgamzem
in , D Detemnne whe.thcr graphic orgamzers are needed o) facxhtate skill acqummon and

. ‘mamtenance. _
a Q1 Determine who will constmct and provuie organizer to student:
QO Teacher,
a Peer '
CI Student with l;emplatc

i} Studcnt wnh outhmng software
Ennchment
D Deiemnne the type of ennchmcnt needed

EEI 'Specxfy how the ennchm nt ared wil} be 1dent1ﬁed

. CI Detcnmne when and how a’"nchment wnll be prov: ided.

a Dec;dc whethﬂr a }cammg contract.

) ' th SpBCIﬁCd workmg condmons is needed
Home ; ' ‘

wo:k

EJ idcnnfy wbwb c’iass sub_;ec's wﬂl 1":'clude“ : om' work respons:blhues. o

{3_ Determme homeworkmo&ﬁcat:ons g




Determine who will provide assistance for the student when the bus arrives at school,
particularly on the first day of school. Have a peer or school person greet the student at the
bus .and accempany him to the buis at the end of the day.

Determine how Jong assistance will be needcd in getting to and from the bus throughout the
school fé&r | |
Identify the peer or school personnel to be assigned to assist the student in thrs process
backups

Provide a p:ckup or dropoff closer to the student’s house.

Provide adult superv:sxon at the. bus  stop.

] Prov:de a peer “bnddy" from the student s nel ghborhood to wait with the student at the bus
R _st0p ancl sit wzth the stude"'“ 0 he,b”' T '

Provxde referenual seaung on the bu ]'us may include seatm g the student in ciose



Help the student identify school personnel that she can approach during the lunch period-
A when encountering problems.
- Have school persomaei closely monitor the student’s interactions wzth peers and intervene

_ when problems oceur.

0 Have school perscmnei ciosely momtor the student and intervene whien she becomes stressed

~and overwhelmed or bcgms to’ expenence sensory overload.

| Hava sc‘nool personnel monifor, at Ieast twice weakly, the studem s perceptions of the Junch
| panod by askmg the student how he!she fcels the penod is gomg

‘Help the student problem—so]ve any dlfﬁcuines. o

Prowdc ass:gned seatmg w;r:h a preferred fn&nd ‘ away from pmblem peers andfor near aduit

'_ supemsmn



Before and After School

3 Tdentify when the student should arrive at school.
O Determine whether a specific room should be used during this time.
U Identify peers to support the student at this mne
0 Provide structured activities.
ENVIRONMENTAL SUPPORTS

Preferential Seating '
0 Deterinine if preférential seating is necessary.

D Idennfy location.

W Identlfy peers who can support student

Orgamzamona} Strategle '

E} _D rmme the student s needs concemmg orgamzatzon of papers and materials,

- . El Provuie asszstance in orgamzmg the: backpack Iocker and!or desk and teach the student to do
80 mdependently o '

- D Teach the student to use t1mel1ne:s




0

Sensory support

Visual Sup_ports
d Ident:fy which Supports are needed

a

{3.@.::3 000D

Map of school outlining classes

List of classes, room numbers, book’s, and other supplies
Laist of teacher cx;:aectauons and routmes for each class
Outhnes and notes from lecturcs - '

Mode] of assigniments . " :

_’I‘est rexmnders

Schedule changss
Homewo;k

Qbewnm e when so al's)




Determine if acting lessons may support social skills instruction.
Identify coach’s need for AS awareness training.

Provide awareness training to other student actors.

Consider whether social stories are a viable means of instruction.
Identify individual who can create social stories.

Determine how the need for a social story will be communicated.

UD-‘ESDEJB

Determine who will monitor, social story effectiveness.

‘ Sec:ai Skﬂ}s Intcrpretat;on

a Determme soc:a} sktlls interpreter.

S _D Ensure social sklils mterprcter knows how to use (a) caﬁoomng, (b) somal autopsies, (c)

SOCCSS and (d) scnsory awareness.

: ‘D. Idenufy when student wﬂl have access to the soci a] skﬂ}s mterpreter
k= Scheduled tzme 4

0 As needed




Ticket to Leave

Ticket to Leave is an ideal summarizer for times when there are only
a few minutes at the end of the class period or day. Students say or write
something brief related to today’s class and this serves as their Ticket fo
Leave. Depending upon the time available, students:

* share their ticket in the large group so the whole class
gets to hear a lot of ideas about today’s class;

* saytheir ticket tothe teacher as they are walking out the

door; or
* write theirticket and hand it to the teacher asg theyleave
class.

Examples: _
. “Name one important thing you leamed In class today as your
Ticket fo Leave.”

“Write/ask one question about ioday's content—something

that has left you puzzied.”

"Read this problern and as your Ticket to Leave, be prepared
to tell me what you need to do first

“Read this problem and as your Ticket fo lLeave, be prepared
to tell me what unit you will use to express the answer.”
"
Suggestions, Applft;cations and Variations:
* Write the objective for the day/class on the board either as a
statement or a question:
* "By the end of class today you should...
* be able to determine which of these forms (there, their, they're)
o use in 2 given serdence.” :
- be able to answer this question and defend your answer.
* be able fo give me three reasons why...

* Call students attention to the objective at the beginning of )class
| and let them know what the Ticket to Leave for the day will be.

* The Ticket to Leave iz a question or statement that allows you
to assess to what extent students have achieved the outcome
you had in mind.

As your Ticke! fo Leave foday...

+ read these thres sentences and decide which form of (thers,
their, they're) belongs in each.

* reread the class objeciive question on the board anhd prepare
your answer.

* beready fo give me at lsast one reassh why...









