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BEST WORKING CONDITIONS

Using Best Working Conditions stimulates group members to think about the group
and their own roles and behaviors in it. In essence, Best Working Conditions is a
group contract insofar as it covers some of the general rules of operation and
presumes specific expectations for all group members and the leaders.

g OUTCOMES _
We will do our best work here.
We will support each others' work. §
We will get our individual needs met. §

[ DIRECTIONS>

THINK =2 In order to do your best work here, what

3 or 4 individual needs do you have?
{ex: ane person talking of a time)

WRITE — List [1. D
2
3.

Yy PAIR — Talk to the person next to you about your needs;
N\ keep, add to, or edit your list.

SHARE —¥ Round robin: share your individual needs. ﬁﬁ

CREATE ~?a list for the working group on a chart, paper or tent,

Lol

7 FROM TIME TO TIME... ﬁ%

Process how you are working together: @ ‘ | LY
N deplorable room for unbelievable/
' improvement  wonderful

Developed by Dick Babb, Adupféd by Kathryn Merkovchick & Corda Ladd Kinzie - wew mainesupporinetwork.org
RAG Documents\handouts \handouts - best warking condifiong.doc



BARRIERS

ASSUMING:
Thinking you know what other people
think, what they will do and how they
will respond.

RESCUING/EXPLAINING:

Stepping in to explain what happened
rather than asking the kind of questions
that will help a person discover what
happened; or rescuing a person so
he/she cant learn from the
consequences of his/her own choices.

DIRECTING:

Giving instructions on each step to
make sure it's done mryway (the right
way). (Attitude of controlling another
... pick that up, hand that to me, etc.)

EXPECTING TOO MUCH:.

The art of setting high standards and
then pointing out the person’s failure
1o reach those standards.

ADULTISMS:

Adultism-ing is 3 process in
relationships requiring other people to
read our mind and to think as we do.
"How come you never ...{ Why ant
you ever .0 Surely you rezlizel How
many times do | have to tell you?”

BUILDERS

CHECKING:
Asking other people what they think,
what they plan to do; or trying to
understand why they chose to respond
the way they did.

EXPLORING:

Asking the "What? Why? And How!"
questions to help a person become
aware of his/her own perceptions and
the consequences of his/her choices.

ENCOURAGING/INVITING:
Seeing people as assets rather than
objects or recipients. Allowing for

mistakes and different ways of doing
things.

CELEBRATING:

Recognizing progress and encouraging
any step in that direction.

RESPECTING:

Being willing to “get into the world” of
another person. The language of
respect is, “What Is your understanding
of ? let me besurel
understand what you think or feel.”

H. Stephen Glenn
Developing Capable People




THREE TYFPES OF CONFLICT

RESOURCES

A conflict occurs about resources when two or more people
want something which is in insufficient supply.

. ATTENTION OF THE TEACHER |

» A GIRL FRIEND OR BOY FRIEND

- USING THE ART SUPPLIES

» MAXING A SPORTS TEAM,
These conflicts are often the easiest to resolve and are the
ones most frequently encountered on the school grounds.

MEEDS o
Stndents have the same basic psychological needs as adults.
« POWER -
« FRIENDSHIP AND BELONGING TO A GROUP
- SELE-ESTEEM
« ACHIEVEMENT
Conflicts of needs are more difficult to resolve than conflicts
over resources because the reasons are not as clear. '

VALUES
The beliefs we hold most closely to us are our values,
» RELIGIOUS |
« POLITICAL
» CULTURAL
* FAMILY
» GOALS

k (Permission to reproduce for clessroom wse)
\a_a—; e J

Vanston Shaw: Community building in the Classroom




 You must want to hear what the child has to say.

ATTITUDES REQUIRED
FOR EFFECTIVE LISTENING

Vou must want to be helpful to him/her with a
particular problem at that time. -

You must accept his/her feelings

You must see the child as capable and powerful
i understanding his/her own problems

Chart 6.8



Study Guide

THE FIVE OBJECTS OF ANGER

(Adapted by Lynn Lott from the work of Mitch Messer}

Obiject

1. My Anger af

Another Person

5 Anpther Person's
Anger at Me

3. My Anper at Life

4, My Anger at the
Absent Other

5. My Anger at Myself

Mismanage

Fight, stop, run
away, hold it all
inside, eaf, blow
off steam, yell,
hurt someone.

Say, “I seem {0

make you angry.”
Question his/her
right to be angry.
Disappear, defend,
give away my DOWer,

- take his/her mischief

seriously or literally,
argue with him/ber,
try to fix the other
person—make him/

her sane.

Same as 1,

Shut down, drink,
take it out on some-
one else, and keep
it all in.

Thirk I'm stupid
beeausé TeEn't solve
problems. Feel
inferior, 5o increased
overcompensation,
self-contempt, invite
others to stop treating
me nicely becanse 1
don't deserve it

Constructive, Mutually
Respecful Use of Anger

Tell the truth. Say, “I'm
angry.” Decide what I will
do and do it instead of trying
to change the other persen.

Remember I am worthwhile
and it's hisfher anger, Validate,
validate, validate by saying
any of the following: “I'm
sorry you're angry.” “Did
something make you angry?
“What angered you the most
when that happened? “You
sound angry.” “I'd be angry
top.” Change mysel{ ifit is
what I would Liks to do.

Write an anger letter, but
don't send it. Talk to a friend
who will validate my anger.
Enow thig anger is between
“me” and “me.” '

SQame as #3. Join Alanon or
ACA group.

(et out of childhood role.

T Botewrork inthe real
world by trying a new action.
Be zn adult. Stop saying
T stupid.” Write selfa
letter. Try—succeed—again
Stop looking for faults.

Forgive myself,



® Laura W &z;a& Ph. D., Plezss request permission fo reprint or use porfions of this m%ormaincrn by contacting

4 Questions to Managing
Crisis Situations
Bulldlng Personal Life
Managing Skills

Just like practicing learning skills — PLP/PEP
The 4 Questions:

1. Current Status “What's going on?”
2. Preferred Fuiure “What would you like fo happen?”
3. Resources “What have you done before‘?”
“What coitdd you da now‘?”
4. Creéale a plan “Whaf do Yol wanf fo dz} about it
. new?”

Exhibit the key elemenis of Communication by:

— Voice — Body Language -+ Eye Contact
in a fiendly, helpful, interested empathic and hopeful manner

Develop a Partnership by:
— Validating Restate what the participant is saying
~s Supporting “I'm on your side.”
— Questioning: = Add depthio the 4 guestions o gather more
information/insight . '
Why? What? When? Where? How?
-3 Aligning: Use “‘We"statementis
Set the Direction by:
~» Reframing Shift problems into strengths/opportunities
—s Focusing Gently keep on task, ‘But, lef's gef back fo...”
— tdentifying Options, ‘What else could you do?”
~ Testing Where o start, “How about £...”
— Planning “With” not “For”

B00.641.38382 or powsrpath@aol.oom



FRRJCZF’E_EE T'Q DEVELOPHJé RESPOMEIEEIW

1. UNQUALIFIED LOVE and mutual respect. You are lovable and
respectable in spite of what you do. What you do is not what you are.

2. CLEAR FEEDBACK about the things you do. The feedback is specific and
related to the behavior rather than to the person.

3. Structure that encourages NATURAL AND LOGICAL CONSEQUENCES.

4. FIRMNESS with kindness.

5. MAINTENANCE OF DIGNITY ~ humiligtion.is eliminated.

6. TEACHING with respect.

H. Stephen Glenn
Developing Capable Young People

corda®adelphic.net Page 41
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FIVE KEYS TO PERCEPTION

1. Perception is the key to attitudes, motivation and behavior

in human beings. We must understand the content of the
behavior to deal with it effectively.

2. Perception is a product of four s’céps in a learning process: EIAG -

Expetience — ldentify — Analyze — Generalize, or Experience + What!
Why? And How!

3. Perception is unique. No two people ever see o feel the same thing. The
two sweetest phrases in the human lanquage are: “What is your
understanding of . . 2 and “let me be sure | understand . . .*

4. Perception is cumulative.

5. Support must precede challenge.

H. Stephen Glenn
Developing Capable Young People

Distributed by Corda Ladd Kinzie www.mainzsupportnetwork.org



AG EXPER [ENCE- DENT —-ANALYZE—-—»GENEMLIZE

Experience:

[denﬁ@:

Anaylze:

Generalize:

Something happens

Ask: "What happened?”
"What are you feeling?”
“What did you see!”

Ask: "Why was that significant?”
"What caused that to happen?”
"Why did it happen to you?”
“What made that important?”

Ask: “How can you use this?”
"How could you do it differently next time?”
“What did you learn from the experience!”

M. Stephen Glenn
Developing Cspable Young People

corda®adeiphia.net

F‘.aga 43



DEV E’LOPLU& SEIF - C’GNTROL

Parents/teachers who want to help their children develop self-control:
See children as capable, important, powerful and verbalize that

Use EIAG to:

3. E{P Ll‘)llqr‘ﬁ"} u.{::umy xcc;uugp .
Help children evaluate whether or not to act out the feelings

¢.  Help children figure out alternative ways which are appropriate to
actout

Allow children to expetience consequences

Reinforce Himes when children exhibit self- assessmen't self-control and
self-discipline

Model those behaviors they are asking of the children

Show patience (skills and perceptions take time to develop)

H. Stepben Glenn
Developing Cspable Young People

corda®aselphicnet

Page 44



'_.__',;US'I_NG ANGERCONSTWCT?WEW G

Comment: Angzr isa fee/mg I Y akay fo fezf any fee!m_g, because feelmgs ares 7‘ goaa’ or ixm’ '
“right or wrong. When we become aware of our feelings and know what they are called and what
they are about, we have more cholces of how we wish fo act. Learning fo identify anger. and the -
object of the anger (what we are angry ar) helps us take control of our lives and improve all our

. relationships. Inthis acti wf}f f'he !dea is fo /earn fo say, fm angm "and fﬁeﬁ fo ﬁ_gure out wfzaf'
- fhe obyecf of the ang&* is,

Thmk abouf a hme when you fel'r angry Some‘nmas we use o?her faelmg words
: “instead of anger. to deseribe those situations, so if noi"hmg comes fo your tnind Try

~to remember.a T:me whan you 'Fal‘r fr‘us?rcﬁzd tmi'u‘re. upsa? and ln‘ﬂe pae:vad e‘n: o
.Wmfa ﬂ down 3 o

. Refar buck fa fhe mmden? you Jus? wro'i*a down and fill i in ‘rha blunk “I’m cmgry af
L " Ts this "object of anger” another person, DR
. someohe elses ungar at you, life, yoursaif a situation or an absent other (someone o
. who has diad moved away or appears to be here bui' is e;‘rher drunk unde.r Tha
S mﬂUenca or jusi‘ no? in ?hatr bsdy")”? SRR
3

. Use ?he charf on page 65 cmd see 1{" you rmsmnmgad your ungar m" fhe ‘hme of The.

o .Inmdeni' or used your anger consfrucﬂvaiy ina mu?uaiiy raspaci‘ful way Wm?a down '_ G
o whcd' you dld cmd 'rhe resu}'rs of whcrf you d]d?



1. Identify the problem.

2. Focus on the problem.

3. Attack the problem not the person. g

4. Listen with an open mind.

5. Treat a person’s feelings with respect

6. Take responsibility for your acti On' ¢ o

Name Calling
Blaming

Sneering

Not Listening f
Getting Even |
Bringingup 4
thepast |

eooc.oo};

Soutce Unknown

Responsibility |

cordo®adelphia et

Page 49. : o :



“I am resp0n51ble for my ac’uons and behamor S

' -'-._"stude_ntname e

HQW DED W MTIONS HEL?

| WHAT DEMW‘? | -

Date T1me...._;_;____:_:-:'_':_ R 3

fwam’ a REALW wm

(Do FROM S SCHOOL .. i
T |4 WANT amusr

2. S’[op o  : T

ME GET WHAT | WANTED? |

date : : 

time

“a. As a resuit of my actzons thzs s -
e wha’s happened '

| b -.What_ .I._wan_t}e.c_l_t_o ha_p_iﬁe_n was " _ o

1994 J. Fitzpatrick




Fach person will have one cycle as " heiper_e"- and two cyclesas"helper

Helpee describes the problem
sitvation they're interested in
]_ solving.

(5 minutes)

fHeipers ask clarifying questions\

about the described situation and
2 the desired goal,

\_ {5 minutes) p

“\

(Helpee writes description of
situation and goal statement
on guidesheet,

Helpers reflect on strategies,
solution alternatives.

\_ (5 minutes) )

Helpers brainstorm solution
4 alternatives.

(5 minutes)

(5 minutes)

oo ” - ;
Helpes refiects on alternatives
6 and identifies some next steps.

(5 minutes)

SHTriosPMA4.5/26/92

- Helpee descnbes problem

o ofhelpee

Silent tzme is reserved for helpee

_ Durmg tius penod helpers report
- their ideas and strategies to the

" Keeptoa bmnstcnmng format

The helpee can now go through_
~* and ask for clarification on any 1deas

then elaborate on alternatzves

T _Th:..s is L.L"’? E'c;m Ve .I.UJ. Y uﬁayw
.- to reflect on solutlon altematlves and’”
. to identify possﬂ)le courses of action
" Helpers may ass1st m the development
- of plans S 3

Helpee clanﬁes alternatives. ]

helpers LISTEN

I-mipers ask mventory questlons

to capture the existing situation’
and the identified goal Concurrent =
silent time is used by each helper i
to jot down 1deas, strategle:s solutxon :
‘altemames to the problem '

(NO SHARING!TALKI\’G AT
THIS TIMEf) i

helpee. Helpee records ideas.

No "Yeah, bus.. e

the list of brmnstormed altemamvés

of specific interest. The helpers can

PR 1:-.44 : hi— L



. CUIDESHEET - HELPING TRIOS

| .fgmﬁm}x.mggcmﬂmmso@ STATEMENT T

(coumsEoFacTION




ADD/ADHD

Children who have ADD/ADHD are easiif/ confused by things they consider

complex. Here are some simple suggestions that may help some students be S

more successtul in your classrootn.

i

Being a child with ADD/ADHD isn't easy either. If they feel that youare -

SHORT AND CLEAR- keep your rules to a bare minimum, keep your" -
explanations of rules sitmple and short. Don't ry fo teach dll the rules

at once. Do one a day for the first week. Ask the child to repeat the
rule after you state it, this helps reinforce the learning process. |

 MAKE EYE CONTACT- before you give directions, be sure the child is

looking at you. If you don't have their attention you're wasting your
fime. | '

. BE SPECIFIC- Don't give several directions af the same time. If you

want the child fo sit down and stop talking, first have the child sit
down. When he/she is seated then ask them to stop talking.
MATINTAIN A CALM ATMOSPHERE- showing your anger and '
frustration will usually not accomplish anything. Try o be quiet and
calm. With some students a simple touch on the shoulder wili get a
child's attention. With others fouch can be agitating. Try o get to
know your students. :
BE POSITIVE- Using positive words always works better. Think in
terms of what you would like the students to do, not what they

shouldn't do. Instead of saying, "No running in the halls,” try “let's | - e

walk in the halls please”. Some kids stop listening fo no.

. BE A FAN- Use praise and kindness whenever you can, sometimes.you. AR T -

have to dig deep but it almost always helps. o
DONT THREATEN WHAT YOU CANT FOLLOW UP ON- These =

students are usually quite perceptive and know when you can't follow : R

through. Make sure you follow the guidelines for the rules promptly. - - "

. BE CONSISTENT- don't keep changing the rules, this leads to

confusion. If possible, have the same rules in each classroom. If's '_

also helpful if you state the rule the same way each time. Follow a o

consistent pattern of enforcement and treat all kids the same.

fair and trying, they will do anything you ask. At lest they'll fryt



B Péeve.n‘rion Sfrai‘egia's' o

L Cenvey warmth -

o G—raefsi‘uden’rs B TRV
Callbyname - o
Keep attuned fo their ne,ads cmd :n*feresfs BERNTRTER
Use the 2x10 method e
'Call S?uden’rs at homez SRS R

m p-'rr'sﬁ‘é

"z, Gwe oppar?umﬁe.s for‘ sfude.n?s 1"0 ba in charga R
S ‘Let them make some of the mle:s =

Give responSIblaJobs R D R PN
‘Put them in charge of pe’rs or pecp!e, S
One week posmw’ry campeaign. iR

'Defe:r to ’rheir‘ op:mon B

b mm fﬁ"'p

3 Be respec’ffui of differznces in ’rhe: way sfude,ni‘s le:arn R
R ‘Consider the 9 m‘i‘elhgances as you plan | iessms DR
-How do your - students take in information bas‘r? B
What is their most efficient form of output?

‘Are they allowed to show you Their besf wertf in fhew be,s’r
.'::._fgrma"i"?'__-:-_._: R :

Q- o .'0*'9



Trtervention Strategies fo Prevent Reacting

i Learn fo stay personal without personalizing, {ake good careof

vourself emotionally.
a. Develop a support network
b. Count forwards or backwards to 10
c. Do guided visualizations
d. Deep breathing
e. Listen to relaxing music

f. Make yourself laugh



'szusing Sfm*fegias ‘
1 P. E P. pmvacy, eye—con?ad" cmd pr‘oxzmﬁy
- 2 Non~varbal P. E P. mdex cards or pos? it ncfes ( bmms*i‘or*m SOme)

3 L A.D. D hsfenmg, acknowledgmg, agreamg anci defarrmg



Suggested steps for when rules are broken

1.

2.

state the rule and ’rhé cohsequehce &sihg P.E.'E_"__' SR

Ignore the hook

. Use listening and acknowledging

Use agreeing and deferring

. Tell there's a power struggle happeni.n'g - 5 '

Offer the door but invite to stay |

Give temporary confrol

. Decide if a consequence is necessary




ASSESSMENT OF LAGGING SKILLS AND UNSOLYED PROBLEME (Rev. .‘i2f5108)

Child's Name Date

LAGGING SKILLS
Difficulty handling transitions, shifting frorn one mindset or task to another (shifting cognitive set)
Difficulty doing things in a logical sequence or prescribed order
Difficuity persisting on challenging or tedious fasks
Poor sense of ime
Difficulty reflecting on multiple thoughts or ideas simultanecusly
Difficulty maintaining focus for goal-directed problem-solving
Difficuly considering the likely outcomes or consequences of actions (impulsive)
Difficulty considering a range of solutions to a problem
Difficulty expressing concems, needs, or thoughts in words
Difficulty understanding what Is being said
Difficulty managing emotional response fo frustration so as o think rationally (separation of affect)
Chronic irritability and/or anxiety significanily impede capacity for problem-solving
Difficulty seeing the “grays”/concrete, fiteral, black-and-white, thinking
Difficulty deviating from rules, routine, originai plan
Difficuity handling unpredictability, ambiguity, uncertainty, novelty
Difficulty shifting from original idea or solution/difficulty adapting to changes in plan or new rules
Difficulty taking into account situational factors that would suggest the need to adjust a plan of action
inflexible, inaccurate interpretations/cognifive distorfions or blases {e.g., “Everyone’s out to get me,”
“Nohody likes me,” "You always blame me, “if's not falr,” “I'm stupid®}
Difficulty aftending to or accurately interpreting social cues/poor perception of social nuances
Difficulty starting conversations, entering groups, connecting with people.’lacks other basic social skills
Difficulty seeking attention in appropriate ways
Difficulty appreciating how hisfher behavior is affecting other people
Difficulty empathizing with others, appreciating another person's perspective or soint-of-view
Difficulty appreciating how sfhe is coming across or being perceived by others

|

LU LLLLLLLELLELLL

UNSOLVED PROBLEMS

HOME

Waking up/getiing out of bed in the morming

Completing morning routine/getting ready for school
Sensory hypersensitivities
Starting or completing homework or a particular academic task
Food quantities/choices/preferences/timing
Time spent in front of a screen (TV, video games, computer)
Going tofgetting ready for bed at night
Boredom
Sibling interactions
Cleaning roomfcompleting household chores
Taking medicine

Riding in carfwearing seatbelt

L

SCHOOL
-Shifting from one specaﬂc task to another {specify)
-Getting started onfcompleting class assignment {(specify)
' Interactions with a parficular classmate/teacher (specify)
Behavior in haliway/at recess/in cafeteria/on school busfwaiting in line (specify)
Talking at appropriate times -
Specliic academic tasks/demands, e.g., writing assignments (specify)
Handling d|sappomh'nent/iosmg at a game/not coming in first/not being first in fine (specify)

OTHERS (list)

llil'

®Ross W. Greene, Ph.D., 2008



ASSESSMENT OF LAGGING SKILLS & UNSOLVED PROBLEMS (Rev. 12/5/08)

Child’'s Name Date

LAGGING SKILLS

Person Completing Form

Naver | Somefimes

Often | Always

Difficulty handiing transitions, shifting from one mindsef or task {0 another

Difficulty doing things in a logical sequence or prescribed order

Difficulty persisting on challenging or fedious tasks

Poor sense of time

Difficulty reflacting on muitiple thoughts or ideas simultaneously

Difficuity maintaining focus

Difficulty considering the likety cutcomes or consequences of actions {impuisive)

Difficulty considering a range of solutions to a nroblem

el et Tk o g ook L P

Difficulty expressing concerns, heeds, of thoughts in words

Difficutty understanding what Is being said

Difficulty managing emotional response to frustration so as to think rafionally

Chronic imitability ana/or anxiety significantly impede capacity for problem-soiving or heighten frusiration

Difficuity seeing the “grays™fcancrete, fiteral, black-and-white, thinking

Difficuity deviating from rules, routine

Difficulty handling unpredictability, ambiguity; uneertainty, novelty

Difficuity shifing from original idea, plan, or sclution

Difficulty taking into account sifuational factors that would suggest the need fo adjust a plan of action

Inflexibie, inaccurate interpretations/cognitive distortions or biases (e.g., "Everyone's out fo get me,"

“Nobody likes me,” “You always blame me, “If's not fair,” "' stupid”)

olo|ojc|ojoiolo|a|ojo[oiOid] OjOIOIO

R BERNS JY E) PEEY DU QUE UE'S R Y R PR PR St el Bl B Kol el

m{ralma]nelrolrolre]rolrofrojroinairo|po] pofratraine
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Difficulty attending fo or accurately inferpreting social cues/poor perception of social nuances

Difficulily starting conversations, entering groups, connecting with peoplefiacking other basic social skills

Difficulty seeking attention in appropriate ways

Difficuily appreciating how his/her hehavior is affecting other peopie

Difficulty empathizing with others, appreciating another person's perspective or point of view

Difficulty appreciating how s/he is coming across or being perceived by others

oiolo:ololo
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VIR S TE ] 304 foN ]
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UNSOLVED PROBLEMS

Never

Sometimes

Oftan

Always

—

HOME

Waking up/getting out of bed in the morming

1

Completing morning routine/getting reagy for school

Sensory hypersensitivifies

Sfarting or completing homework or a parficular academic task

Food quantities/choices/preferences/timing

Tirre spent in front of a screen (TV, video games, camputer)

Going {o/getfing ready for bed at night

Boredom

ok L=l et ) o P b g

Sibling interactions

10.

Cleaning room/eompleting household chores

11.

Taking medicine

12.

Riding in car/wearing seaibelt

ololoio|o|oiojoio|o|o|o

I JURY DALY QUL DUY JUCY Y RS PN PO P
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S AIRAT AT A TS E S AT I L2 TP R

SCHOOL

Never

Sometimes

Offen

Always

T Shiffing from one specific task {o another {spacify)

i

 Gefting started on/completing class assignments {specify)

Ineractions with a particular clessmatefteacher (specify)

Behavior in halway/at recess/in cafeteria/on school bus/waiting in line {spacify)

. Talking at approprigie times

~Academic tasks/demands, &.g., writing assignments {specify)

AT TR RIES

“"Handiing disappointment/losing at a game/not coming in Arstinot being first in line (specify)

[wl{e] el Ren] fan) fnn) o)

JULS JUY TS BN UL Y .Y

[N ST NI E RS ] Db T
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Never

Sometimes

Often

Always

OTHERS (list)
1,

1

2.

1

3.

1

&,

@Center for Collaborative Problem Solving, 2008




CPS PLAN (Rev. 5/20/09)

Name of Child: Date:

PLLANB

- High Priority Unsolved Problems - Problems/situations that are precipitating challenging

episodes and that are currently being addressed with Plan B (use the CPS Flowchart for these
problems):

- High Priority Lagging Skills - Lagging thinking skills (if anyj that are currently being
addressed: '

PLANC

- Lower Priority Unsolved Problems/Accommodations - Problems/situations that are NOT
currently being addressed (but may be moved to Plan B at a later time} and adaptations that are
being made so these problems do not precipitate challenging episodes ‘

©Center for Collaborative Problern Solving, 2009
All rights reserved



Plan B Flowchart (5-15-09)

Child’s Name Date
Unsolved Problem #1 Adnlt Taking the L. ead on Plan B Kid’s Conterns Identified (Empathy | Adult Concerns Identified (Define the
' Step) Problem Step)
Date - B\ Dae A4
Problem Solved?  No A | A Solution Agreed Upon (Invitation)
Comment:
Date Yes Datre
Unsolved Problem #2 Aldult Taking the L. ead on Plan B Kid’s Concerns Identified (Empathy | Adult Concerns Identified (Define the
Step) Problem Step)
b Date P Das v
Problem Solved? No A | < Solution Agreed Upon (Invitation)
Comment:
Date Yes Date
Unsolved Problem #3 Adult Taking the L. ¢ad on Plan B Kid’s Concerns Ldentified (Empathy | Adult Concerns Identified (Define the

Sip)

Probiem Step)

Daze B | Date | v _
Problesn Solved?  No A | </ Solution Agreed Upon (Invitation)
Comment: : il
Date Yes

© ' ©Ross W. Greene, Ph.D.

Date




student Daily Schedule

Please place an "K” in each colummn tv show the times and classes where you have difficulty with the behavioxs we talked about., If you have a lot of dilliculty
ducing a perivd, place an " on vr near the 6. if you have a little difficulty duriog the class or hall time, place the "X” on or near tha 1. We can practics on a
souple together belore we start. ‘




Building a Support Plan

Desired Behavior Consequence
Setting Events Predictors
g
”
Problem Behavior
= Maintaining Consequence
“h
Replacement Behavior
~h
&
What sre ways to change the | What are ways to What can be done to increase What should happen ‘What should happen
context to make the problem | prevent the problem expected behaviersl ortoteach a when & problem when desired or
behavior unnecessary? behavior? replucement behavior? behavior ocours? replacement
" Clarify rules and expected ] _Reminders about __Practice expected behavior ocours?
behavior for whole class behavior when problem behavior in class __Reward/punishment | Reward program?
__Written contract with the behavior is likely __Self-management program __Praise fiom
students __Provide extra assistance progrant __Contact with parents teacher
__Student self-manipulator __Modify assignments {o __Other __Reduced privileges __Qther
sheet match student skilis __Time out
__Change seating __QOther __Office referral
arangements __Reprimand in class
__Change schedule __Other
__Counseling
__Other




Maimtelning Conscausnees

@

@

D

@

Completa the summesy siatarent disgsam fallowing thre numbered saquence (Behmvior(s) first, then Predictors, ete.). Cunslder the lems below as possible elemonts for incluslon in the

summinary gtatement. Compleloa diffetent summary statoment for each new consequence,

What mmposiant Events, Plaves,
or Adtivitles Tend (v e
Associaled with the Debaviod?

‘What Appeara. tg el off
Problem Behavior

What do the Problem
Behaviory Look Like?

What Does tha Student Unln From tho
Probiemn Behavivis?

Lack efsleep

ilirosy

Fliysival pain
Hunger
Trouble at korie
Fight/sonflict with Peer
Noise/distenctions
Aclivity/Clasg
Qiber

Clasy demnandy that are;
-tua hiard
-boring
-unciear.
long

Teachsr repristsnds

Poor leasing

Peaer encourngement

Qther,

Latetoclass ____,
Talk out In class
Disruptions

Inappropriate langusge

Dlsrespectiul behuvior
Property destruction
Crrrying weapuns
Fldgst -
Dot eampleting work
Steal
Threaten
Yandallsm
Insubordination
Gther

-feacher domands ____

-teacher reprimsnds ___

-tencher coirectivn

~-peer social pontact |
(teasing)

-tasks (hard, long) _____.

Qe Attention
~froin peers
~from tenched/adult

Cigt sstlvity orliem

-aoeesglogane .
-aecess iu oy
-access wfood
-acoess o money
~avcess tolask




PGEITT VE DIISCZ"LINE

Guadelmes

Froin the book Pesitive Discipline
by Jane Nelsen

lMEbchﬂ.vmg childrzn are “discouraged children” whe

have mistsken ideas on how o achisve their pricery
goal—1o belong. Thelr mistaken idzas Jead them o
misbehavior, We cannot be cifective unless we eddress the
mistaken beliefs rather than jost the mishehavion

Use eacomapement o help children feet “belonging” so
the motivation for mishechaving will by climimated.
Celebrate cach ktep in the direction of iImprovement rther

than focusing om mistakes,

.Agwatwaytoh:!p children fesl cnmumgud isto

spend specie] tme “being with them.” Many teachers

Seve noticed & dramatic chengs in & “problem child” after

E:J:nﬁmg five minutes sirply sharing whet they both ke o
for fun.

Emmcbngdﬁld:mmmbed,askﬁtmmthmth
yor their “cardest Bme" during the day sad thelr
“heppiest tme" diriog the day, Then you share with them,
Yon will be sorpeized what you leam.

Have fumily meetings or clasz mchngs o solve

probiems with copprration and mombos] respect, This is
thakeymmanngaluvmg.mspectﬁﬂmu heye while
heiping children develop seif-disciphine, responsibility,
cooperation, snd probler-solving skills.

| 6 |Gove it sl . I e et
IMATY parents that
children conld do for themeelves and one another. Children
fwlbelungmgwhanthuﬂmomh:y can meke & yeal

.Dmé;ingmﬁ:awlxit;nbsmdtnbeﬁnu?utfhmaﬂ
in & jer nd ket cach child diaw ont  fow sach wesla
that way no one is stuch with the sune jobs o8 the Sme,
Teashers cap invits children to help them meke class roles
ol Jigt ther on a chast titled, *We decided:", Children have

mmmpiymgﬁmﬁshﬁmﬁumh!’mm
_tenchers may ack, “Whit i your undsrstanding of what is
expectedl”

For imjormation on jechores, Eemmars,
enpferents keynptes, and workshops with
Posittve Discipiine Associntac coll 3-E00-570.0512.

.Tca:h and maodel matusl wpect. One way 35 o be kind

and firm #t the same time—Xind fo show respect for the

child, and firm to show respect for yourself and “the nzeds
of the simation.” This is difficelt duriup condlict, so use the
next gnidsline whensver you can,

Proper timing will improve your effectiveness tenfild,
It does not “work™ 1o deal with a problem & the tme of
conflict—emuotions get in the way. Teach children about
eooling-off perinds. You (or the childes) can goto
separate room and do something to miske yourself fecl
befter—and then work on the problem with ominat respect.

Gntndufﬂzccrazy:dmﬂ;z:mmﬂm'mmak:chﬂd:m

do better, first you have to make them feed womse. Do
you feel fike domgbmwhm you fes} homiliated? This
snppests 5 whale prw look ot “tome out™

Um Positive Titme Out, Les your children help you

desten & pleasent ares (eushions, books, muore, suffed
animzlcy thet will help them ferd beiter Remember that
children do better when they fes! better. Then you con agk
yout children, when they are npset, “Do you think it would
help you to take somz positive fime ot

@Pmnzhmmmy"wuﬁ:"ianymmmmmdmm
stopping misbehavior for “he moment.” Sometimes we
st bewers of what works when the lonp-range resolts ore
negative—resentment, rebeliion, yevenpe, or retreat,

mmmmmmm

opportanities 10 learn! A preat way fo teach children-
that mistakes are wonderin] oppartymities to leam i to

moiis} fhis yourssl by vsing Se Thres Rs of Recovery after
ymhavemdsam:mkz: {1) Recopnize your mistake,
(Z)Rmr:i}s:Bewilhngmsay“I‘msm T didn®t Jiks the
wizy I hondjed thar™ (3) Resvlve: Foous on sollntions rather
fixan blares. (£3 xsaﬁecﬂvem!y:fyandnﬂ & £2 frsty

pacends ang tzach: t disguiss ponishmext by
canmg a}npwlw::q?& Get chfidren fnvolved m
%mmﬂm(l)mmmmd

Makemah.m of Tove ant resprat gu
.ﬁnwghmm"imuhmtmImmmd

bt this Sitaption. Will you work with e on & solefionT”
Havaf:m!Brmgpy im0 homes and olazsroomE,

Positrveliscioh ‘
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Dont spoil me: I know quitewell that I cught notto-
have all T askfor. I'nmvonly testing you

Dot be-afraid to-be firmwith me:. I prefer it;
£ makesy me-feel morve secuure:

Dowt let meformbad habity I haveto-rely onyou to-detect them inthe early
lges. :

Dot metke me feel smaller thouv I cune Tt only makey me behowve stupidly “big:”

Donwt correct me infront of othery if yow canhelp it I’Ebﬁsz/ nuich more
notice if you talk quietly with me in privete.

Dot make mefeel thatl my mignkes are sing It upsety wiy serue of values

Don't protect mefromy oomequemoey I need to-lecunthe poinful wosy
somelimes:

Dont nag: Ifyowdo; I shall have to-protect wyself by appearing deaf:

Dot make rash promises. Remember that I feel greatly let down when
promises dure brokes:

Dowtj‘b?getthm‘:l cmfxm{'wx,pm myself as well s I would Like to- Thet iy why
I'mv not abwoyy very acourate:

Dot be lncoruislent, That completely mmmmnmkpwmbwﬁuﬂvw
yous

Den't ever Wﬁmtyowmpmfwtw infollible. It givey me toor great e
shock whenv I discover Thad yow are neiiiher,

Dot ever Think I Uy beneath your dignity t-opologize to-me: Aw hemest
apology mekey me-feel surprisingly worm towosd, Yo

Anonymous
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SEVEN MORE TMPROVEMENTS

Seven More Lmprovements
You Can Make in Your School Today

© Find reasons for every child to want fo be in school and put them

into practice, even if they aren't the same reasons you want him
(her) fo be there,

© Seek opportunities to be calm and to share that personal ambience
with others.

® Allow yourself to fail in front of staff and students from time to
time; let them know that failure is one of life's best teachers.

© Laugh every day, proclaim the benefits of joyful noises and allow
~ space for them to occur.

© Give students every opporfunity to solve their own problems - not as
a discipline, but because. you believe in their capacity o do so.

© Find a way to love your most unlovable students - in fact, make that
a priority. |

© Make a practice of removing obstacles from the paths of students;

life will toughen them enough, if you will provide safety and
encouragement,

Once you've done them alf, share the list with others.
You can never have too may people feel good about themselves.

Reprinfed from Resolutions A Journal of Tdeas & Opportunities in Conflict Resolution. June 1998
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