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BEST WORKING CONDITIONS

Using Best Working Conditions stimulates group members to think about the group
and their own roles and behaviors in it. In essence, Best Working Conditions is a
group contract insofar as it covers some of the general rules of operation and
presumes specific expectations for alf group members and the leaders.

OUTCOMES
We will do our best work here,
We will support each others’ work. 3§
We will get our individual needs met. |

[ bzRECTION'§>

THINK = Inorder to do your best work here, what

3 or 4 individual needs do you have?
(ex: one person talking at a time)

WRITE — List [L
2.
3. -

PAIR —2 Talk to the person next to you about your needs;
keep, add fo, or edit your list.

SHARE — Round robin: share your individual needs. '@. '
B g0

CREATE ~?a list for the working group on a chart, paper or tent.

- %

FROM TIME TO TIME... / _ ﬁ ﬁ(
Process how you are working together: @ ’ * Y

) deplorable room for unbelievable/
: improvement  wonderful

Developed by bDick Bebb, Adnp?e'd by Kathryn Markovchick & Corda Ladd Kinzie - www meinesupporetwork.org
R:AGQ Documents\handouts\handouts - best warking conditions.doe
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BARRIERS

ASSUMING:
Thinking you know what other people
think, what they will do and how they
will respond.

RESCUING/EXPLAINING:

Stepping in to explain what happened
rather than asking the kind of questions
that will help a person discover what
happened; or rescuing a person so
he/she cant learn from the
consequences of his/her own choices..

DIRECTING:

Giving instructions on each step to
make sure it’s done myway (the right
way). (Attitude of controlling another
... pick that up, hand that to me, etc.)

EXPECTING TOO MUCH:.

The art of setting high standards and
then pointing out the person’s failure
1o reach those standards.

ADULTISMS:

Adultism-ing s 3 process in
relationships requiring other people to
read our mind and to think 35 we do.
“How come you never .0 Why can
you ever ... Surely you realizel How
many fimes do | have to tell you?”

BUTLDERS AND BARRIERS TO RELATIONSHIPS

e e T e

BUILDERS

CHECKING:
Asking other people what they think,
what they plan to do; ot tryingto
understand why they chose to respond
the way they did.

EXPLORING: .

Asking the "What! Why? And How?”
questions to help a person become
aware of his/her own perceptions and
the consequences of his/her choices.

ENCOURAGING/INVITING:
Seeing people as assets rather than
obiects or tecipients. Allowing for

mistakes and different ways of doing
things.

CELEBRATING:

Recognizing progress and encouraging
any step in that direction.

RESPECTING:

Being willing to "get into the world” of
ancther person. The language of
respect is, “What is your understanding
of ! Let me besure |
understand what you think o feel.”

H. Stephen Glenn
Developing Cypable Peopie




THREE TYPES OF CONFLICT

7

3

Three Types of C
RESOURCES

A conflict occurs about resources when two or more people
want something which is in insufficient supply.

« ATTENTION OF THE TEACHER |

- A GIRL FRIEND OR BOY FRIEND

- USING THE ART SUPPLIES

- MAKING A SPORTS TEAM
These conflicts are often the easiest to resolve and are the
ones most frequently encountered on the school grounds.

MEEDS N
Students have the same basic psychological needs as adults.
+POWER -
« FRIENDSHIP AND BELONGING TO A GROUP
» SELE-ESTEEM
« ACHIEVEMENT
Conflicts of needs are more difficult to resolve than conflicts
over resources because the reasons are not as clear. |

VALUES | |
The beliefs we hold most closely to us are our values.

+ RELIGIOUS

« POLITICAL

» CULTURAL

+ FAMILY

» GOALS

(Permission to reproduce for clessroom yse)

_ Y,

Vanston Shaw: Community Bullding in the Classroom

]




R} Dacimnentsy \andonutsihondouts - ot

. You must want to hear what the child has to say.

 You must want to be helpful to him /her with a

. You must accept his/her feeiings

. You must see the child as capa.ble and powerful

ATTITUDES REQUIRED
FOR EFFECTIVE LISTENING

particular problem at that time,

in understanding his/her own problems - |

Chart 6.8

titudes requived for effectlve l1stening.dac



Study Guide

THE FIVE OBJECTS OF ANGER

(Adapted by Lynn Lott from the work of Miteh Messer)

Obiect

1. My Anger at
Another Person

9. Another Person's
Anger at Me

3. My Anger at Life

A, My Anger at the
Absent Other

5. My Anger st Myself

Mismanagfe

Fight, stop, run
away, hold it all
inside, eat, blow
off steam, yell,
hurt someone.

Say, “I seem to

make you angry.”
GQuestion his/her
right to be angry.
Disappear, defend,
give away my power,

. take his/her mischief

serjously or Literaily,
argue with him/her,
try to fix the other
person—sneake him/
her sane.

Same as £1.

Shut down, drink,
take it out on some-
one else, and keep
it all in.

 Think T'm stupid

beesnde ToEn't solve
problems. Feel
inferior, 50 incressed
overcompensation,
self-contempt, inviie

pthers to stop treating

me micely becanse 1
don't Geserve it

Constructive, Mutually
Respecful Use of Anger

Tell the truth. Say, “I'm
angry.” Decide what I will
do and do it instead of trying
to change the other person.

Remember I am worthwhile
and it's his/her anger. Validate,
validate, validate by saying
any of the following: “I'm
sorry you're angry.” “Did
something make you angry?”
“What anpgered you the most
when that happened?” “You
sound angry.” *T'd be angry
ton.® Change myself if it is
what I would like to do.

Write an anger letter, but
don't seand it. Talk to a friend
who will validate my anger.
Know this &ng&r is betwe&n
“me” and “ma.”

Same a8 #3. Join Alanon or
ACA group.

Get out of childhood role.

E:.; h&mzna«—h ™ +1\a z-a:l-c:rl

world by trying a new achun_
Be an adult. Stop saying
“Tra stupid.” Write selfa
letter. Try—succeed—again.
Stop lovking for faults,

Forgive myself.
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® Laura Waissl, Ph, D., Please request permission fo reprint or use porfions of this 1r1?ormainon by contacting

A Questions to Managing
Crisis Situations
Bulldlng Personal Life
Managing Skills

Just fike practicing learning skills — PLP/PEP
The 4 Questions:

1. Current Status “What's going on?”
2. Preferred Future “What would you Iike o happen?”
3. Besources “What have you done before 27

“What colld. you do now‘?”

4, Create a plan “What do your Want fo da abouf it
. now?”

Wy

Exhibit the key elements of Communication by:

-3 Voice . — Body Language — Eye Contact
in a friendly, helpful, interested empathic and hopeful manner

Develop a Parinership by:

-3 Validating Restate what the participant is saying
-~y Supporting . “I'm on your side.”
-~ Questioning: ~  Add depih to the 4 guestions 1o gather more
information/insight
Why? What? When? Where? How?
— Aligning. Use “We”statements
Set the Direction by:
-3 Reframing Shift problems into strengths/opportunities
— Focusing Genily keep on task, “Buf, let's gef back fo...”
— ldentifying Options, “What else could you do?”
— Tesfing Where {o start, “How about f...”
—+ Planning “With” not “For®

200.541.3832 or powarpsth @aol.com



1. UNQUALIFIED LOVE and mutual respect. You are lovable and
respectable in spite of what you do. What you do is not what you are.

2. CLEAR FEEDBACK about the things you do. The feedback is specificand -
related to the behavior rather than to the person.

3. Structure that encourages NATURAL AND LOGICAL CONSEQUENCES.

4. FIRMNESS with kindness.

5. MAINTENANCE OF DIGNITY — humiliation. is eliminated.

6. TEACHING with respect.

H. Stephen Glenn
Developing Capable Young People

corda®odelphicnet Page 41



FIVE KEYS TO PERCEPTION

1. Perception is the key to attitudes, motivation and behavior
in human beings. We must understand the content of the
behavior to deal with it effectively.

2. Perception is 3 product of four s’céps in a learning process: EIAG —

Expetience — ldentify — Analyze — Generalize, or Experience + What!
Why? And How!?

3. Perception is unique. No two people ever see or feel the same thing. The
\ two sweetest phrases in the human language are: *What is your
understanding of .. .1 and “let me be sure [ understangd . . .”

4. Perception is cumulative.

5. Support must precede challenge.

H. Stephen Glenn
Peveloping Capable Young Pecple

Distributed by Corda Ladd iGnzie  www.mainesupporinziwork.org



Experience: Something happens

| dentify: Ask:  “What happened?”
“What are you feeling?”
"What did you see!”
Anaylze: Ask: "Why was that significant?”

"What caused that to happen?”
"Why did it happen to you?”
"What made that important?”

Generalize: Ask: “How can you use this?”

"How could you do it differently next time?”
“What did you learn from the experience!”

H. Stephen Glenn
Developing Capable Young Pecple

cordo®adelphia.net ‘Page 43



DEV EIOPMG SEﬁF - CONT?OL

Parents/teachers who want o help their children develop self-control:

See children as capable, important, powerful and verbalize that

Use EIAG to:

HQ:IP CunC}rcﬂ lqi::uujy 5CC1H[§:) .
Help children evaluate whether or not to act out the feelings

Help children figure out alternative ways which ate appropriate to
actout

np

Allow children to experience consequences

Reinforce Himes when children exhibit selF—»assessmen‘E self-control and
self—discipline

Model those behaviors they are asking of the children

Show patience (skills and perceptions take time to develop)

H. Stephen Glenn
Developing Cspable Young People

corda®agelphic nef

Page 44



" Cowment: Anger is a feeling. 1t's okay to feel any feeling, because feelings aren'f good or bad,
 right or wrong. When we become aware of our feelings and know whaf they are cafled and what .
. they are about, we have more choices of how we wish fo act. Learning to identify anger and the |

- pbject of the anger (what we are angry at) helps us fake confrol of our lives and improve aff our

relationships. Inthis acfvwfy the ldga is fo /earn to say, ”I“m angry, “and fhen fo f _gure om‘ w/mf' L

_' f’he ob, _;ecf of ﬂie an_ger .

 Think ubou’f a ‘nme whan you fah" ungry Some‘nmes we use o*rher fea!mg words L
e ._ms’raad of anger fo describe those situations, so if noi*hmg comes to your mind fry

- to remember o fime whe.n you lef frus’rmrrad irritate, upse‘l' cmd hf’r!e. peaved ah: e

: .'Wrﬁ'e ﬁ' down

. Rafar bm:k fo ‘rhe. mmden'r yuu Jusf wro’ra down and 'F:II in 'the: blcmk I’m ungr'y a*:
- . Ts this “object of cmger ahother person, =
;somacne else’s anger af you, life, yoursaif a s;’rummn or an absent a‘rher (somaone
" who has died, moved away or appears to be here but is es‘l‘her' drunk unde.r fhe.
L mﬂuence or jusf nof in Thatr body“)ﬁ SR
3. Use *i'he chcu"l' on paga 65 and see :f you mzsmamge.d your‘ unge:r ot Tha fime of the

“Incident or used your anger. consh'ucﬂvaiy ina mu’ruuiiy raspacffu! way Wrtfa down B

o :wha’r you dsd cmc! 'kha rasul‘rs of wha‘l' you dld? __;  e



RULESFORFIEH?WEFALQ o o R

1. Idemlfy the problem
2. Focus on the problem. SN
3. Attack the problem not the person.
4. Listen with an open mind. i L
6. Take responsibility for your actions
* Soeering R
NotLisiening f =5 LUUOWES
Getting Bven [ ° Dosne

thepast - f - LR

S 3 ReSPUnmbﬁltY

aocooe'j_;

Souree Unknown

corda@adelphio.net L bageas
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iy

~ “Iam responsible for myactions _é&dbéh??’iquf’_". ERNOE

. shdentname 0 date.  time

Q@, wm W CRESULTS

Dt L T B I ST Asaresultofmyactions ﬂ'llSIS
e T 1me_______ N [ what happened RN

| b Whatlwantedtohappenwas.. |

4 ff‘?FROM sc%m as 7, 53-1‘0 GET WHAT |
| '@@__ WANT EMUST

| a stop

| e GET WHAT WANTED?

© 1994 J. Fitzpatrick




- HELPING TRIOS

Each person will have one cycle as "helpee” and two cycles as "hélper..'_’f'

Helpee describes the problem
situation they're interested in
1 solving.

(3 minutes)

Helpers ask clarifying questions
about the described situation and
7| the desired goal.

(5 minutes)

~

/Helpec writes description of
situation and goal statement
on guidesheet.

Helpers reflect on strategies,
solution alternatives.

\_ (5 minutes)

Helpers brainstorm solution
4 alternatives.

{5 minutes)

(5 minutes)

Pougn ” - -
Helpee reflects on alternatives
6 and identifies some next steps.

(5 minutes}

S
Helpee clarifies alternatives. ]

SHTriosPMA 5/26/92

Helpee describes problem;
helpers LISTEN.,

Helpers ask inventory questmns
of helpee.

Silent time is reserved for helpee
to capture the existing situation

and the identified goal. Concurrent =

silent time is used by each helper- -
to jot down ideas, strategies, solutmn s
alternatives to the probiem i

(NO SHARING/TALKING AT o

THIS TIME!)

During this Pemod helpers IBpOIt SRR

their ideas and strategies to the .
helpee. Helpee records ideas.
Keep to a brainstorming format
No "Yezh, buts e

The helpee can now go through :
the list of brainstormed altemanves

and ask for clarification on any ideas SRR
of specific interest. The helperscan ~ =

then elaborate on altematives' o

.uu.s .m x.uu..- ICEEY ved jinry a.ms nc;yw R R

to reflect on solution alternatives and =~

to identify possible courses of action..

Helpers may assist in the developmentf Sl

of plans.



 (SITUATION DESCRIPTION AND GOAL STATEMENT

S\ e R




- Chﬂdren who hava ADDf ABHD ar*e: aasa!y c:enfuse.d,b' hing

complex. Here are some simple sugges’nons %ha’r 'mny- hel;
more successfui m your ciassrocm

1.
| 'axplcma’nons of r‘ules s;mp!e:. cmd shor‘f Don i‘r 0 teac
af once. Doonea day for the first wee:k Ask the chli:' -
rule after you state it, this helps r‘emfor'ce the laar
2. MAKE EYE CONTACT—- bafora you gwa dir'e;cﬁdns_' >

MATNTATN A CALM ATMOSPHERE— showwig your
frustration wzll usualiy not accomphsh cmy’rhmg Try
calm WITh soma s’rudanfs a szmple ‘row:h on ’rha shcu

~ know your s’rudenfs .
5. BE POSITIVE- Usmg posmve words always
" terms of what you would like ’rhe students f do

o shauldnf do Insfe.ad of saymg, "No mnh__

6. BE A FAN»« Use prmse and kmdness whehavzr&o can
PR have to dig daep but it almost always helps.

7. DONT THREATEN WHAT YOU CANT FOLLO'

© students are usually qm‘ra perceptive and know when

" through. Make sure you: follow the gmdelm for th

8. BE CONSISTENT- don't keep changmg the rules,

 confusion. If pusszble have the same rules in each cla

- also helpful n" you state the rule the same way each
S conStsfe.n*r paﬁern of anforcemani‘ and treat all kid

| emg a c:hlld w1‘rh ADD/ ADHD isn’ ey fes
fo::r cmd Tf"}’zng, They w:i! dc any*rhmg you- ‘ask. At least they




-"Prev'e.nﬂcn Sfrcﬁégias Lo

L Ccnvay warm'th TR
o Greet sfudents e
Call by name - -
Keep attuned to their needs cmd ;m*e,re:s*rs
Use the 2x10 method '
'Ccdl s’ruderﬁs at homa

B 9-’-5‘* =y ‘P

Z Gwez Oppoi“i‘ljﬁhies for sfudents ‘rc» '«e in charga R

- a. Let them make some of Jrh‘ra mles - EREEE R
"g,we res;mnsnble. JObS S Z';- RS
-put them in charge of pe’rs or peop!e
One week positivity campalgn
. Dafer To Theli“ oplmon

3 Be respech‘ul of dszar‘ances in ’rha way s'ruderﬁs {gam R RETER

a Conszder ?ha 9 mi‘alhgences as you P!ﬂn |2530ns . | :

L b._'_ How do your students take in mformaﬁon bas‘{—’} i
. .'c. What is their most effmanf form of oufpur) |
d

. Are they ¢ aiiowed to show ynu ﬂ'leil" besi‘ wor'k in 'fhaw bes’r SNEE R

k _-forma’r?



Thtervention Strategies fo Prevent Reacting

{. Learn fo stay personal without personalizing, take good care of
vourself emotionally.

a. Develop a support network

b. Count forwards or bac:kwar-'ds 1o 10
c. Do guided visualizations

d. Deep breathing

e. Listen fo relaxing music

f. Make yourself laugh



Defusmg S?mfegzas .
1 P. E P prwacy, eye confac? cmd prox:mﬁy
2. Nonuvarbal P. E P mdex c:ards or pas’r it no*res ( bmms?crm Some}

3 L A. D D.. hsfenmg, ncknowledgmg, agree.mg and defarrmg



Suggested steps for when rules are broken

1

2.

state the rule and the consequence using PEP.

Ignore the hook

. Use listening and acknowledging

Use agreeing and deferring

Tell there's a power struggle happening

. Offer the door but invite to stay

Give temporary control

. Decide if a consequence is necessary




L Dowtspoil me: I know quite well that I cught notto-

have all T ask-for. I'monly testing yow

Dowt be afrald-to-be firmwithr-me: I prefer if;
it makes me feel move seciure:

Dowt let me formbad habity I haveto rely owyowte-defect thew inthe eaely
Hoges. :

Dow't make mefeel smualler thowv I cane It only makes me behove stupidly “big:”

DowT correct me infront of othery if yow canhelp i€ I’H)W nmuuch more
notice if you talle quielly with we irv privote:

Dot make me feel that wy mistakes ore sing It upsefy wy serve of values

Dont protect lWﬁ’OWUCO?’VSEqW I nmtamthapmm«bway
somelimes

Dowt nag: Ifyowde; I shall have to-protect myself by appearing deaf

Dot make rash-promisesr. Remember that I feel greatly let down whewn
promiger owe broken:

’Daw’tfo-rgatﬁwrl connot explain myself wy well oz T would Like to: That i why
I'mv not always very accurate:

Dot be incovsistent. That completely confuses me ond. makey me lose faith ine

Yo

Dowt ever Wﬁmtyow wae perfect or infallible: It givey me too-great a
shot when I dlacover That you e neifier,

Dot ever Think it i beneativyour dignily to-apologize to-me: An honest
apology mekey me-feel sirbrisingly worm towasrd youe

Aroymous

corde®adeiphionet
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SEVEN MORE TMPROVEMENTS

Seven More Improvements
You Can Make in Your School Teday

© Find reasons for every child Yo want to be in school and put them

into practice, even if they aren't the same reasons you want him
(her) 1o be there.

® Seek opporfunities to be calm and to share that personal ambience
with others.

© Allow yourself to fail in front of staff and students from time to
time; let them know that failure is one of life's best teachers.

© Laugh every day, proclaim the benefits of joyful noises and allow
- space for them to occur.

© Give students every opportunity to solve their own problems - not as
a discipline, but because. you believe in their capacity to do so.

©® Find a way fo love your most unlovable students - in f

act, make that
a priority. | |

© Make a practice of removing obstacles from the paths of students;

life will toughen them enough, if you will provide safety and
encouragement.

Once you've done them all, share the list with others, -
You can never have foo may people feel good about themselves.

Reprinted from Resolutions A Journal of Idens & Opportunities in Conflict Resolution. June 1998

corde®adelphia net Page 125



